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1. Introduction 
The present guide has been developed within the Inclusion in Society by the Arts (ISA) project 

co-funded by the Erasmus+ programme of the European Union. It aims at giving examples of 

various arts-related practices implemented at mainstream educational settings with the 

involvement of children with special educational needs and at encouraging teachers in the 

project partner countries but also outside the project partnership to replicate them together 

with their students. The examples have been gathered by the ISA project partners – EASPD 

and Horizon 2000 (Belgium), NASO (Bulgaria), LADAPT (France), Hand in Hand Foundation 

(Hungary) and Cope Foundation (Ireland).  

On the one hand, the activities described help improving the education process as they enable 

the children to gain new knowledge and skills by fostering their active inclusion in the learning 

environment. On the other hand, the examples aim at raising the awareness as they are 

implemented at mainstream educational institutions involving children without disabilities as 

well. This fully corresponds to Art. 8 of the UN Convention on the Rights of Persons with 

Disabilities1 embedded in the implementation of all ISA project activities.  

Additionally, the paper looks into the different frameworks on inclusive education in the 

project partners’ countries and gives an overview of the conditions provided for the inclusion 

of children with special needs within mainstream education. By presenting the legal situation 

on inclusive education in Belgium, Bulgaria, France, Hungary and Ireland, the project team 

hopes to equip the teachers using this guide with useful knowledge, which could enable them 

to enhance their performance at work. 

2. Legal frameworks on inclusive education in the project partner countries 
All children have the right to access inclusive education as they all can benefit from it. Inclusive 
education provides opportunities for: 

 developing the children’s individual capabilities and talents as it sets high and 
appropriate expectations for every child; 

 working on the achievement of individual goals while enabling the children to actively 
participate in all school activities together with their classmates; 

 involving parents in the education process as well as in the school activities of their 
children; 

 encouraging a school culture of respect and belonging as it enhances the 
acknowledgement and acceptance of interpersonal differences as well as the 
prevention of bullying; 

 building up friendships with many other children, each of them having their own needs 
and capabilities. 

Overall, inclusive education has a positive impact on both the school environment and the 
community as it enables children to appreciate diversity and inclusion at a larger scale.2 
However, the different ISA project partner countries have different rules and regulations on 

                                                            
1 https://www.ohchr.org/EN/HRBodies/CRPD/Pages/ConventionRightsPersonsWithDisabilities.aspx#8 
2 https://www.pretti.info/bg/%D0%BD%D0%BE%D0%B2%D0%B8%D0%BD%D0%B8/%D0%BA%D0%B0%D0%BA%D0%B2%D0%BE-%D0%B5-
%D0%BF%D1%80%D0%B8%D0%BE%D0%B1%D1%89%D0%B0%D0%B2%D0%B0%D1%89%D0%BE-
%D0%BE%D0%B1%D1%80%D0%B0%D0%B7%D0%BE%D0%B2%D0%B0%D0%BD%D0%B8%D0%B5 

https://www.ohchr.org/EN/HRBodies/CRPD/Pages/ConventionRightsPersonsWithDisabilities.aspx#8
https://www.pretti.info/bg/%D0%BD%D0%BE%D0%B2%D0%B8%D0%BD%D0%B8/%D0%BA%D0%B0%D0%BA%D0%B2%D0%BE-%D0%B5-%D0%BF%D1%80%D0%B8%D0%BE%D0%B1%D1%89%D0%B0%D0%B2%D0%B0%D1%89%D0%BE-%D0%BE%D0%B1%D1%80%D0%B0%D0%B7%D0%BE%D0%B2%D0%B0%D0%BD%D0%B8%D0%B5
https://www.pretti.info/bg/%D0%BD%D0%BE%D0%B2%D0%B8%D0%BD%D0%B8/%D0%BA%D0%B0%D0%BA%D0%B2%D0%BE-%D0%B5-%D0%BF%D1%80%D0%B8%D0%BE%D0%B1%D1%89%D0%B0%D0%B2%D0%B0%D1%89%D0%BE-%D0%BE%D0%B1%D1%80%D0%B0%D0%B7%D0%BE%D0%B2%D0%B0%D0%BD%D0%B8%D0%B5
https://www.pretti.info/bg/%D0%BD%D0%BE%D0%B2%D0%B8%D0%BD%D0%B8/%D0%BA%D0%B0%D0%BA%D0%B2%D0%BE-%D0%B5-%D0%BF%D1%80%D0%B8%D0%BE%D0%B1%D1%89%D0%B0%D0%B2%D0%B0%D1%89%D0%BE-%D0%BE%D0%B1%D1%80%D0%B0%D0%B7%D0%BE%D0%B2%D0%B0%D0%BD%D0%B8%D0%B5
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inclusive education, which reflect on the level of integration and education of children with 
special needs.  

2.1. Legal framework on inclusive education in Belgium 
At a federal level, Belgium guarantees the right to a free education for all in Article 24 of its 

Constitution. In addition to the right to a free education, the Belgium Constitution does also 

guarantee freedom of school choice for parents. Parents and children have the right to access 

a school of their choice within a reasonable distance from their residence.3  

 

The federal government has limited powers with regard to education, however, there are 

three autonomous education systems. These education systems are split via the existing 

communities, and namely the Flemish, the French and the German communities. Hereby, the 

Flemish and the French communities will be the focus as they represent 95% of the country’s 

population. 

 

The Flemish Parliament Act of 28th June 2002 on equal opportunities in education grants all 

pupils, who based on a statement of special educational needs are oriented towards a type of 

special education, the right to enrollment in a school of their choice.4 This Act has been 

followed by the Flemish Parliament Act of 10th July 2008, which provides a framework for 

equal opportunities and an equal treatment policy, including an equal treatment during school 

education.5 In 2011, the Parliament Act on the Right to Enrollment further promoted the equal 

opportunities in education.6 Following the passing of its M-Decree in 2014, the Flemish 

community is seen to have the highest level of inclusive education among all communities in 

Belgium.7 The M-Decree legally reinforces the right of students with special educational needs 

to be enrolled in mainstream education. However, it only guarantees the right to enrollment 

in mainstream education for those students who are able to follow the common curriculum. 

Hence, despite being a positive step towards inclusive education, there is still more work to 

be done to meet all requirements of the UN Convention on the Rights of Persons with 

Disabilities.8 

In the French community, fewer recent initiatives have taken place, but efforts have still been 

made to promote the right of learners with disabilities to an inclusive education.9 The Decree 

on Special Education of 3rd March 2004 specifies eight types of special education institutions 

according to the child’s disability.10 Each type of school is adapted to the needs of the pupils.11 

In 2009, the Decree was built upon to include provisions for the integration of pupils with 

                                                            
3 European Agency for Special Needs and Inclusive Education, 14/03/2018, Country Information for Belgium (Flemish Community, 
[09/10/2018]), available at www.eacea.ec.europa.eu/national-policies/eurydice/content/belgium-flemish-community_en 
4 EURYDICE, 03/11/18, Belgium-Flemish Community, Legislation and Official Policy Documents, [10/10/18], available at 
www.eacea.ec.europa.eu/national-policies/eurydice/content/belgium-flemish-community_en 
5 Ibid. 
6 Education Policy Outlook Belgium, p. 8 
7 The Interfederal Centre for Equal Opportunities, Belgium, Day of General Discussion on the Right to Education for Persons with Disabilities 
(Art. 24), 2015, p. 5 
8 Ibid. 
9 Ibid., p. 7 
10 European Committee on Social Rights, Observations by Unia, Interfederal Centre for Equal Opportunities and Opposition to Racism and 
Discrimination, 2017, p. 10 
11 European Agency for Special Needs and Inclusive Education, 14/03/2018, Country Information for Belgium (French Community-Legislation 
and Policy, [09/10/2018]), available at www.european-agency.org/country-information/belgium-french-community/legislation-and-policy 

http://www.eacea.ec.europa.eu/national-policies/eurydice/content/belgium-flemish-community_en
http://www.eacea.ec.europa.eu/national-policies/eurydice/content/belgium-flemish-community_en
http://www.european-agency.org/country-information/belgium-french-community/legislation-and-policy
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special needs in mainstream education.12 This has required a partnership between special 

schools, in which pupils are officially enrolled, and mainstream schools into which they are 

partly or fully integrated with the assistance of various parties.13 In July 2015, the Parliament 

of the French community adopted a Decree that set out further steps about guidance and 

support for the integration of students with special needs into ordinary education.14 Only if 

the integration in mainstream educational settings is not possible, the student is orientated 

to special needs education.15  

 

In addition, the Decree on Missions of September 1997, which states that pupils may not be 

denied enrollment on the grounds of disability, is extended to all pupils.16 The Decree asserts 

that schools should consider the needs of the pupils enrolled and set priority measures that 

support learners with special needs.17 Further actions encouraging the inclusion of children 

with special needs via social reform measures are expected to follow in the future.18 

2.2. Legal framework on inclusive education in Bulgaria 
Two main normative documents regulate the inclusive education in Bulgaria - the Law on 

Preschool and School Education and the Regulation on Inclusive Education.  

According to the Law on Preschool and School Education, which entered into force in August 

2016, the kindergartens and the schools are responsible for providing support to each child 

who might need it. Thus, a coordination team makes sure that support is provided to all 

children, including children with special educational needs, chronic diseases, at risk or with 

outstanding talents. A resource teacher joins the team of pedagogues at the kindergartens 

and the schools. Earlier on, he/she was supporting children with special educational needs at 

a specialised resource cabinet or in the classroom, however, as an external specialist. 

According to the Law on Preschool and School Education, the resource teacher is now a part 

of the kindergarten and school teams and works closely with the rest of the educational 

professionals (such as pedagogues, teachers, psychologists, pedagogical advisors, speech 

therapists), supporting the study process of the children with special educational needs so 

that they feel more integrated among their classmates and within the kindergarten/school 

community.19   

In the Municipality of Varna, Agency for Social Development “Vision” provides the service of 

Social Assistants to Children with Special Educational Needs going to mainstream 

kindergartens and/or schools. Thus, apart from the resource teachers, parents in Varna can 

                                                            
12 European Committee on Social Rights, Observations by Unia, Interfederal Centre for Equal Opportunities and Opposition to Racism and 
Discrimination, 2017, p. 10 
13 Ibid. 
14 European Agency for Special Needs and Inclusive Education, 14/03/2018, Country Information for Belgium (French Community-Legislation 
and Policy, [09/10/2018]), available at www.european-agency.org/country-information/belgium-french-community/legislation-and-policy 
15 Ibid. 
16 European Committee on Social Rights, Observations by Unia, Interfederal Centre for Equal Opportunities and Opposition to Racism and 
Discrimination, 2017, p. 10 
17 Ibid. and European Agency for Special Needs and Inclusive Education, 14/03/2018, Country Information for Belgium (French Community-
Legislation and Policy, [09/10/2018]), available at www.european-agency.org/country-information/belgium-french-community/legislation-
and-policy 
18 European Agency for Special Needs and Inclusive Education, 14/03/2018, Country Information for Belgium (French Community-Legislation 
and Policy, [09/10/2018]), available at www.european-agency.org/country-information/belgium-french-community/legislation-and-policy 
19 https://priobshti.se/article/reformata-v-priobshtavashtoto-obrazovanie/koy-e-resursniyat-uchitel 
 

http://www.european-agency.org/country-information/belgium-french-community/legislation-and-policy
http://www.european-agency.org/country-information/belgium-french-community/legislation-and-policy
http://www.european-agency.org/country-information/belgium-french-community/legislation-and-policy
http://www.european-agency.org/country-information/belgium-french-community/legislation-and-policy
https://priobshti.se/article/reformata-v-priobshtavashtoto-obrazovanie/koy-e-resursniyat-uchitel
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rely on social assistants who bring the child they are responsible for to school, support him/her 

during lessons and take him/her back home after the classes. The service is funded by the 

Municipality of Varna, and unfortunately, it has not been provided in other population areas 

yet. 

The Regulation on Inclusive Education, which entered into force in December 2018, provides 

strong support measures for children with various disabilities – visual, hearing, motor, mental 

disabilities. There are many measures envisioned for ensuring an equal access to quality 

education and integration in the school environment for each child. The Regulation also 

highlights the need for elaborating individual curricula for children with special needs. 

Overall, the document promotes opportunities for improving the quality of school education, 

providing support to children from vulnerable social groups, putting the child in the centre of 

the educational process, widening the opportunities for school prevention and working with 

deviant children. An emphasis has been put on the provision of support to children rather than 

on the sanctioning role of the school. However, there are also a few downsides of the 

Regulation on Inclusive Education. According to the document, there are new duties that the 

teachers need to fulfill, which require more administrative functions than educational 

measures. Furthermore, the effective implementation of the Regulation does need extra 

human and financial resources, but such are not envisioned to be provided according to the 

normative act.20 

Despite the legal documents and the social services supporting the education and integration 

of children with disabilities, many mainstream educational settings are still quite closed up 

and some teachers make statements, such as: “Children with special educational needs should 

go to specialised schools.”, “Additional support requires extra funds.”, “I don’t know how to 

deal with a child with a disability as I cannot make him/her sit still.” or “How can I include a 

child with special needs since he/she requires all my attention and I don’t have time for the 

rest of the children?”21 

To sum up, some efforts aimed at creating conditions for children with disabilities to be better 

integrated in mainstream educational settings in Bulgaria have been made. However, greater 

funding is required to provide additional support to the children in need and to motivate the 

professionals, particularly the young ones, so that they dedicate themselves to working with 

these children. Furthermore, the cooperation between the educational, social and healthcare 

sectors should be enhanced in order to achieve real inclusion.22 

2.3. Legal framework on inclusive education in France 
According to the French Education Code23, education is the first national priority. It aims at 

fighting all kinds of inequalities (social, territorial, etc.) and it gives the right to all children to 

acquire knowledge, to progress and to feel included.  

                                                            
20 https://uchiteli.bg/interesting/standartyt-za-priobshtavashto-obrazovanie-silni-strani-i-vyzmozhni-zaplahi/1956 
21 http://old.segabg.com/article.php?id=910229 
22 Ibid. 
23 Education Code, Article L111-1   

https://uchiteli.bg/interesting/standartyt-za-priobshtavashto-obrazovanie-silni-strani-i-vyzmozhni-zaplahi/1956
http://old.segabg.com/article.php?id=910229
file://10.50.1.3/Commun/EUROPE%20ET%20INTERNATIONAL/CIAE%20ISA%20DESC%202017-2020/ISA%20-%20FIELD%20APERTURE/IOs/IO3/legifrance.gouv.fr/affichCodeArticle.do%3fidArticle=LEGIARTI000027682584&cidTexte=LEGITEXT000006071191&dateTexte=20130710


 
 

5 

 

The 2005 Law on Equal Rights and Opportunities, Participation and Citizenship of People with 

Disabilities24 endorses the access to ordinary schools of children with disabilities, whereby a 

multidisciplinary team provides an individual and complementary support (pedagogical, 

psychological, educative, social, medical or paramedical) according to their needs. The law 

does also allow special transportation accommodations funded by the local authorities. 

However, despite the fact that an important step towards inclusive education has been made, 

children with disabilities are not given strong individual learning opportunities because of the 

lack of tutors. In 2017, 46% of the latter were under fixed term contracts and only 2% - under 

full-time contracts.25 A 2019 law26 formalised the training of tutors and it also allowed their 

employment to be more sustainable with fixed term contracts of 3 years and more full-time 

contracts. Furthermore, the law requires a mandatory registration in an ordinary school, even 

when the child is also registered in a special school, which allows better transitions. All 

children have to be enrolled at the age of 3 years and education has to be provided to them 

until they turn 18. The law does also strengthen the awareness-raising against bullying so that 

children with disabilities enjoy better integration at the mainstream educational settings. 

Currently, two official documents - the Blanquer - Cluzel Ministerial Circular for Inclusive 

Education27 and the 2019 Back to School Ministerial Circular28 - have enacted the creation of 

a local service and a national monitoring committee for inclusive schooling. The main aim is 

to act at a local level in order to get as close as possible to the children’s needs and meet them 

in the most efficient way. Pre-school meetings are held in all schools providing education to 

children with special needs in order to sensitise the educational teams. Pedagogical resources 

are made available on-line to teachers, too, in order to provide a better support to children 

with disabilities. Both a self-assessment tool and the local service for inclusive schooling 

monitor the quality of the inclusion courses. 

2.4. Legal framework on inclusive education in Hungary 
The institutional system in Hungary, in which nursery and school education (integrated 

education) is provided to children with special needs and other students, consists of:  

 kindergarten education; 

 primary school education; 

 secondary school education 

o grammar schools; 

o vocational grammar schools; 

o vocational secondary schools; 

o vocational schools.29 

                                                            
24 11th February 2005 Law, Title IV, Chapter 1, Articles 19 to 22 
25 https://www.education.gouv.fr/cid142657/pour-une-rentree-pleinement-inclusive-en-2019.html 
26 2019-791 Law of 26th July 2019  
27 Blanquer Cluzel Ministerial Circular for Inclusive Education  
28 2019 Back to School Ministerial Circular for Inclusive Education 
29 Act CXC of 2011 on National Public Education, available at https://net.jogtar.hu/jogszabaly?docid=a1100190.tv, National Disability 
Programme 2015-2025, available at http://www.kormany.hu/download/c/e4/60000/NDP_2015-2025.pdf, Human Resources Development 
Operational Programme 2014-2020, available at https://ec.europa.eu/regional_policy/en/atlas/programmes/2014-
2020/Magyarorsz%C3%A1g/2014hu05m2op001, and Public Education Development Strategy 2014-2020, available at 
https://www.kormany.hu/download/6/fe/20000/K%C3%B6znevel%C3%A9s-fejleszt%C3%A9s.pdf 

https://www.legifrance.gouv.fr/affichTexte.do?cidTexte=JORFTEXT000000809647&categorieLien=id
https://www.education.gouv.fr/cid142657/pour-une-rentree-pleinement-inclusive-en-2019.html
https://www.legifrance.gouv.fr/affichTexte.do?cidTexte=JORFTEXT000038829065&categorieLien=id
https://eduscol.education.fr/cid142655/pour-une-ecole-inclusive.html
https://www.education.gouv.fr/pid285/bulletin_officiel.html?cid_bo=142545
https://net.jogtar.hu/jogszabaly?docid=a1100190.tv
http://www.kormany.hu/download/c/e4/60000/NDP_2015-2025.pdf
https://ec.europa.eu/regional_policy/en/atlas/programmes/2014-2020/Magyarorsz%C3%A1g/2014hu05m2op001
https://ec.europa.eu/regional_policy/en/atlas/programmes/2014-2020/Magyarorsz%C3%A1g/2014hu05m2op001
https://www.kormany.hu/download/6/fe/20000/K%C3%B6znevel%C3%A9s-fejleszt%C3%A9s.pdf
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A Committee of Experts decides if a child can participate in integrated education or it should 

attend a special (segregated) school.30  

An education institution can provide integrated education to children with special needs if the 

founding charter of the institution states which group of children (e.g. children with autism, 

children with a physical disability or children with a visual impairment) is prioritised.  

The parents choose the appropriate education institution in accordance with the opinion of 

the Committee of Experts, and the needs and possibilities of the child and the parents.  

The following conditions are required for the schooling and education of a student with special 

needs: 

 Expertise by a Committee of Experts; 

 A special education teacher and adapted curriculum, textbooks, and special medical 

and technical tools;31 

 A statutory directive containing principles for the integration of children with special 

educational needs. 

The state pays double the normal financial support for each student with special needs.32  

In addition to fulfilling the legal requirements, the successful integration requires taking the 

skills and limits of students with special needs into account, a detailed preparation of 

professional materials, a positive and cooperative approach, and contacts with the local 

service providers and professional consultants.33  

Despite the fact that the legislation determines the conditions of integrated education, there 

are several problems indicated, the most important being the following: 

 There is a lack of available spaces for students with special needs; 

 Often the special development courses take place during the school lessons. However, 

this creates a difficulty in keeping up with the curriculum, and thus, instead of helping 

the child with special educational needs to perform better, there is a risk that it falls 

further behind the other students; 

 The whole institutional system suffers from a lack of professionals.  

2.5. Legal framework on inclusive education in Ireland 
“Special educational needs” are defined in Ireland’s Education for Persons with Special 

Educational Needs Act as: “a restriction in the capacity of the person to participate in and 

benefit from education on account of an enduring physical, sensory, mental health or learning 

                                                            
30 Act No. CXXV. of 2003 on Equal Treatment and the Promotion of Equal Opportunities, available at 
https://net.jogtar.hu/jogszabaly?docid=a0300125.tv 
31 Decree 15/2013 (II.26.) of the Ministry of Human Resources on Pedagogical Assistance Services, available at 
https://net.jogtar.hu/jogszabaly?docid=a1300015.emm 
32 Act III of 1993 on Social Administration and Social Welfare Benefit, available at https://net.jogtar.hu/jogszabaly?docid=99300003.tv  
33 Decree 32/2012 (X.8.) of the Minister of Education on the Issue of the Guideline for Kindergarten Education of Children with Special 
Educational Needs and of the Guideline for School Education of Learners with Special Educational Needs, available at 
https://net.jogtar.hu/jogszabaly?docid=A1200032.EMM&txtreferer=A1100190.TV, and Act LXXXIV of 1998 on Family Support, available at 
https://net.jogtar.hu/jogszabaly?docid=99800084.tv 

https://net.jogtar.hu/jogszabaly?docid=a0300125.tv
https://net.jogtar.hu/jogszabaly?docid=a1300015.emm
https://net.jogtar.hu/jogszabaly?docid=99300003.tv%20
https://net.jogtar.hu/jogszabaly?docid=A1200032.EMM&txtreferer=A1100190.TV
https://net.jogtar.hu/jogszabaly?docid=99800084.tv
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disability or any other condition which results in a person learning differently from a person 

without that condition”.34 

The educational services provided to students with special educational needs range from: 

 “special schools” dedicated to particular disability groups;  

 special classes/units attached to ordinary schools; 

 inclusive classes where children access mainstream schools with supports. 

At a federal level, Ireland guarantees the right of free education to all children at a primary 

and secondary level.35 As signatories to the UN Convention on the Rights of Persons with 

Disabilities, Ireland also has obligations to ensure the rights of persons with a disability are 

upheld when accessing education. Children with disabilities have a right to enroll in any school 

they desire, discrimination by educational establishments is prohibited.36 Ireland recognises 

that children with disabilities may be vulnerable to unfair treatment by staff or students. If 

schools are seen to fail to prevent behaviours that may be damaging to a child with a disability, 

they will be held liable under the Equal Status Act (2000).  

The aims of education for students with special educational needs are set out as the following:  

 Enabling the student to live a full life and to realise his or her full potential as a unique 

individual through access to an appropriate broad and balanced curriculum;  

 Enabling the student to function as independently as possible in society through the 

provision of such educational supports as are necessary to realise his or her potential; 

 Enabling the student to continue learning in adult life.37  

Under the Irish Constitution, children with special educational needs have the right to free 

education up to the age of 18 years.38 According to the EPSEN Act (2004), a child with special 

educational needs should be educated in an inclusive environment with children without 

those needs to establish inclusivity. Furthermore, the EPSEN Act provides for the 

establishment of a council.39 This was set up to improve the delivery of education services to 

persons with special educational needs. Additionally, the Council aims to progressively 

enhance the co-ordination between the education and healthcare sectors in providing support 

to children with special educational needs. The NCSE employs a national network of special 

educational needs organisers (SENOs), who are the principal contact persons for parents, 

schools and local healthcare authorities in relation to matters concerning the organising, co-

ordination and provision of educational services to children with special educational needs. 

The Council has also produced a comprehensive research and a policy advice programme with 

over 25 research reports and 6 policy advice papers published. To encourage good practices 

in educating and including students with special needs, the council has developed an Inclusive 

Education Framework, too. Some of the key principles underpinning this framework are being 

reflective of pupil and school diversity and supporting engagement. 

                                                            
34 Education for Persons with Special Educational Needs Act 2004 
35 Guide to the Law in Relation to Disability, 2018 
36 Equal Status Act, 2000 
37 National Council for Curriculum and Assessment, 2002, p. 2 
38 Education for Persons with Special Educational Needs Act 2004 
39 National Council for Special Education (NCSE) 
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In 2016, the NCSE allocated approximately 12,000 resource teachers to support over 50,000 

students with special educational needs in mainstream primary and post-primary schools. 

These students were also supported by nearly 13,000 Special Needs Assistants (SNAs). In 

addition, SNAs support the needs of approximately another 6,500 students in special classes 

in mainstream schools and around 7,500 students in special schools. Thus, in 2016, the 

government expenditure on special education was almost €1.5 billion.  

Moreover, a scheme for the provision of grants to purchase assistive technology for students 

with special educational needs is set out in Circular M14/05.40 Information on school transport 

for students with special needs is available on the website of Ireland’s Department of 

Education and Science.41 

3. Means for integration of children with disabilities in mainstream kindergartens and 

schools through culture and arts 
Arts has successfully been used to influence personal characteristics in a therapeutic, 

corrective and stimulative way and it is used for both prevention and treatment of a series of 

illnesses as well as for assisting different social and educational institutions in helping children 

with special needs. Arts is believed to also have a very positive impact on children with special 

educational needs in the process of their mainstream school or kindergarten integration. It 

provides many opportunities for self-learning, communication and self-expression. It helps us 

discover our own truth and place in life. Arts is a great teacher because it enables us to better 

connect with our inner world.  

When it comes to education, arts serves as a mediator between the child with special 

educational needs and the other children, and fosters the child’s integration. In this context, 

arts can also be viewed as a means for both making the child with special needs feel more 

integrated in class and encouraging the rest of the children to be more accepting towards 

him/her.  

In pedagogy, it is believed that all children, and children with special educational needs in 

particular, learn better, when more senses are involved in the learning process. Arts is a 

perfect example of a tool stimulating the use of different senses for the purposes of education 

and social inclusion.42 

3.1. Definition of children with disabilities/children with special educational needs 
According to the International Classifier of Diseases, a Psychological Development Disorders 

Class (F80-F89) has been defined, which includes: 

 specific disorders of speech and language development; 

 specific disorders in the development of school skills; 

 specific disorders in the development of motor functions; 

 specific and generalised developmental disorders. 

                                                            
40 Inclusion of Students with Special Educational Needs Post-Primary Guidelines, 2007 
41 www.education.ie 
42 Marcheva, P., Possibilities of Art for Inclusion of Children with Special Educational Needs to the Conditions of Modern Pedagogical Process, 
Research Works of the University of Ruse, 2013, Volume 52, Series 6.2, available at http://conf.uni-ruse.bg/bg/docs/cp13/6.2/6.2-7.pdf 

http://www.education.ie/
http://conf.uni-ruse.bg/bg/docs/cp13/6.2/6.2-7.pdf
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The pedagogical term “children with special educational needs” distinguishes the following 

groups of children: 

 Children with different types of disabilities - sensory, physical, mental, multiple 

disabilities; 

 Children with language and speech disorders; 

 Children with learning difficulties. 

The indicators for children with learning difficulties are: 

 impaired oral comprehension and misinterpretation; 

 disorganisation; 

 hyper- or hypoactivity; 

 inadequate emotional manifestations; 

 poor concentration of attention; 

 inability to accurately express themselves verbally; 

 disorders of the vestibular apparatus, rhythm and spatial orientation.43 

3.2. Skills of the teaching staff (arttherapy vs. artpedagogy) 
Arts is regarded to play a crucial role in assisting children with disabilities / special educational 

needs when it comes to education and social intergration, and hence, teachers are 

encouraged to apply arts in their work. Thus, it’s important to distinguish between arttherapy 

and artpedagogy as tools for supporting children with special needs. Therapy is a rather 

medicine-related term and it studies the methods and tools for stopping the process of illness 

and restoring the normal state of the living organism. In this context, arttherapy should be 

regarded as a medico-therapeutic method. It is related to using arts in preventive, therapeutic 

or rehabilitation processes aimed at restoring the functions and developing the potential of 

the individual. Arttherapy is provided by qualified arttherapists. 

Hence, art teachers don’t practice arttherapy as the latter requires additional qualifications. 

Therefore, the pedagogical support is different from therapy and it is aimed at encouraging 

the strengths of both children with special educational needs and those without disabilities. 

Artpedagogy provides many opportunities for developing the emotional, intellectual and 

social potential of children in the process of learning a certain type of arts - music, fine arts, 

literature, theater, etc. The essence of artpedagogy lies in the education, training and 

development of children with special educational needs through the means of arts, the 

formation of their artistic culture and the acquisition of practical skills in various types of 

artistic activities. In this regard, artpedagogy aims at helping children to better understand 

themselves and get along with those around them, to learn to see the world by the laws of 

beauty and morals, and generally, to improve their socialisation and self-realisation. 

According to the psychologist Dr. James Dobson, teachers working with children with special 

educational needs should know what precisely the children’s learning difficulties consist of. 

The teamwork between the teacher and the pedagogical counsellor as well as the involvement 

of a resource teacher plays a crucial role in the process. The understanding and manifestation 

                                                            
43 Ibid. 
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of parental involvement is of a great importance, too, whereby the focus is on the educational 

role of arts. The latter allows each success of the children with disabilities, no matter how far 

below it is compared to the achievements of the children without disabilities, to make both 

the teachers and the children with special needs feel better and have more trust in each other. 

The educational functions of artpedagogy enable the creation of a more “secure” world for 

children with special educational needs, in which they can rediscover themselves and feel 

more capable. For the mainstream teachers, artpedagogy is also a way of dealing with the 

challenges they face in their work more successfully.44 

3.3. Promising practices of playful cultural and artistic activities encouraging the 

education and integration of children with disabilities and raising the awareness about 

their skills and capabilities 
The present examples from all ISA project partner countries - Belgium, Bulgaria, France, 

Hungary and Ireland - reflect upon promising practices aimed at the social and educational 

integration of children with special needs in mainstream educational settings through culture 

and arts. 

3.3.1. Promising practices from Belgium 

 Saint Guibert College in Belgium conducts an artists’ course (Parcours d’Artistes) 

together with 12 schools - 6 ordinary and 6 specialised secondary education schools. The 

children involved are aged between 12 and 16 years.  

Parcours d’Artistes is aimed at the creation of collective artistic works through various 

interdisciplinary classes, such as arts, French language, carpentry or industry practice. The 

students are invited to collaborate on a topic that has been predefined at meetings during the 

school year between art teachers from different schools. The course enables the children to 

discover each others’ differences and it allows them to be creative. Moreover, it provides a 

space encouraging the collaboration between two different groups who generally don’t spend 

time together. 

The materials needed for the course are determined according to the topic. The art teachers 

are in charge of the organisation and conduction of the course. 

Parcours d’Artistes takes place annually. On this day, representatives of the 12 schools meet 
together. In the morning, teachers and students get involved in games and get on teams with 
the aim of getting to know each other and creating something together. Afterwards, there is 
a collection of all works. At noon, lunch is organised by a friendly school team and the students 
sit together to eat. In the afternoon, they are invited to participate in a workshop. Thus, 
everybody has the opportunity to create something surrounded by students from other 
schools, make new friends and have fun. 
  
To sum up, the course enables students from mainstream and specialised schools to come 
together and do something creative. Each year the course is on a different topic, and thus, it 
is a challenge for the students to work together on a new subject, but at the same time, their 

                                                            
44 Ibid. 
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knowledge and artistic skills get improved. Furthermore, the course allows the students to 
become more aware about disabilities and to have a positive attitude towards those who are 
“different”.  
 
 
 

 
 
 

 

 

 

 

More information about Parcours d’Artistes could be found at 
http://www.ecoleinclusiveeurope.eu/pdf/pdf-.fiches-peda---bp/pdf-anglais-fiches-peda-be--
gr/2_e_17_be_parcours-d-artistes.pdf. 

 Saint-Paul School in Belgium conducts a theater workshop involving 11 children with 
special educational needs aged between 6 and 10 years and 20 children without 
disabilities aged from 7 to 8 years. The aim of the workshop is to bring together children 
with and without disabilities through arts and theatrical expression. The workshop is also 
aimed at enhancing the public speaking and performing of the participants. Among the 
artistic objectives are: 
 developing and discovering new modes of communication; 
 enhancing the children’s imagination and sensitivity; 
 finding joy and pleasure in the tasks performed; 
 encouraging the self-confidence of the participants and the mutual respect among 

them; 
 strengthening the collaboration, cooperation and collective realisation; 
 disseminating the outcomes among friends, families and other invited guests; 
 implementing different theatrical practices aimed at children with Down syndrome in 

particular.  

 

 

 

 

 

 

http://www.ecoleinclusiveeurope.eu/pdf/pdf-.fiches-peda---bp/pdf-anglais-fiches-peda-be--gr/2_e_17_be_parcours-d-artistes.pdf
http://www.ecoleinclusiveeurope.eu/pdf/pdf-.fiches-peda---bp/pdf-anglais-fiches-peda-be--gr/2_e_17_be_parcours-d-artistes.pdf
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The workshop facilitation requires a large room to put a short performance together as well 
as settings, costumes, etc. Two teachers, assistants of the children with disabilities and a 
theatre animator are needed for implementing the workshop. The latter explores different 
techniques of artistic expressions through methods, such as gesture expressions, practicing 
short scenes, improvisation of emotions, etc. Moreover, the workshop is very much child-
centred, i.e. the children are asked what kind of music and/or approaches they want to use. 
Hence, the theatrical techniques are adapted to each child individually in order to come up 
with a storyline, which is relevant to all participants and allows everyone to perform without 
being left out. Additionally, the work process is conducted in a collaborative manner. The 
teachers and the animator do also make sure that the rehearsals are carried out in such a way 
that no negative attitudes are demonstrated towards the children with disabilities involved.  

To sum up, during the workshop, the participants are able to get to know new creative 
techniques, prepare short theatre scenes, use their imagination, express their feelings and 
collaborate in a mixed group of children with and without disabilities. Thus, they not only learn 
to be tolerant and accepting, but also to freely express themselves knowing that arts is a space 
of liberty, which allows all kinds of emotions and states of mind. Moreover, the collaboration 
between disabled and non-disabled children has been very much appreciated by the parents 
and it has led to awareness-raising among other children as well.  

Further information is available at http://www.transatcompagnie.be. 

 Reumonjoie School in Belgium brings high school students aged from 14 to 19 years and 
young people with disabilities living in institutions together to perform “mailing arts”. The 
objective is to use arts for creating the first contact with somebody and for eventually 
having a personal encounter with that individual. The materials which could be used are 
paper, pens, pencils, photographies, drawings, paintings, collages, glue, scissors, etc. The 
specialists in charge are arts or French language teachers and specialised educators.  

Basically, a class of students studying either Plastic arts, French language or Creative 

expression is chosen. At the same time, a group of young people with disabilities is invited to 

start a correspondence with the group of students and take part in an artistic exchange.  

 
 
 
 
 
 
 
 
 
 
 
   
 
 

http://www.transatcompagnie.be/
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The “mailing arts” includes four steps. During the first step of two 50 minute classes, each 
student creates an artistic piece using techniques of his/her choice, such as drawings, collages 
or calligraphy. All individual creations are put in envelopes and sent to the recipients who are 
youngsters with disabilities. During the second step, which consists of two 50 minute classes 
as well, the young people with disabilities receive their “mails” and answer back by creating a 
personal artistic piece corresponding to the creation received. During the third step, which 
lasts a day, the students receive an answer to their letters and meet the person they have 
been in touch with. Thus, each student gets to know a young person with a disability and 
spends a day with him/her doing fun activities so that both of them find out more about one 
another, share experiences, etc. During the fourth step, also lasting a day, the disabled 
youngsters invite the students to their residence and show them how they live, what they do, 
how they spend their free time, etc.  
 
In conclusion, the “mailing arts” encourages mainstream students and young people with 
disabilities to get in touch and exchange artistic creations as well as to meet in person and get 
to know each other. Thus, the arts not only connects people, but it also enhances awareness-
raising, empathy and tolerance towards those who are “different”. Furthermore, it allows 
ordinary classes to be conducted in an “outside the box” manner and to provide the students 
with extracurricular knowledge and skills.  
 
Additional information about the “mailing arts” practice can be found at 
http://www.ecoleinclusiveeurope.eu/pdf/pdf-.fiches-peda---bp/pdf-fiches-peda---
fr/3_e_6_be_projet-de-rencontre-par-le-mailing-art-.pdf. 
 

3.3.2. Promising practices from Bulgaria 
 The Hidden Offers of the School Newspaper is an activity implemented at Hadzhi Gencho 

Primary School in the city of Teteven, Bulgaria. It targets children from 3rd grade aged 

between 9 and 10 years as well as children with disabilities from a day care centre based 

in the same city. The aim is to encourage the reading and expression skills of the children 

in a written and verbal form provoking the children’s desire to seek and explore new 

things, to get to know their city and their country and to appreciate them as well as to be 

more tolerant towards children with disabilities. The initiative also seeks to strengthen the 

children’s interest towards educational games and discussions by creating situations of fun 

and creativity, and at the same time, by encouraging their responsibility towards the study 

process. 

In order for the practice to be implemented, Internet access, paper, pens and auxiliary 

materials are needed. The involvement of a senior teacher and a pedagogical counsellor from 

Hadzhi Gencho Primary School, parents, staff from the day care centre for persons with 

disabilities based in the Municipality of Teteven and a cоmpany, which has been responsible 

for funding the initiative, has been crucial for the success of the school newspaper. 

The 3rd grade pupils and the children from the day care centre needed two days to come up 

with a title of the newspaper. Eventually, it is called “Future for Knowledge”, which is also the 

motto of the Hadzhi Gencho Primary School. First, a questionnaire with the pupils is done to 

find out which topics they are interested in and what kind of newspaper items could be 

http://www.ecoleinclusiveeurope.eu/pdf/pdf-.fiches-peda---bp/pdf-fiches-peda---fr/3_e_6_be_projet-de-rencontre-par-le-mailing-art-.pdf
http://www.ecoleinclusiveeurope.eu/pdf/pdf-.fiches-peda---bp/pdf-fiches-peda---fr/3_e_6_be_projet-de-rencontre-par-le-mailing-art-.pdf
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included. Each pupil has a different task every month in terms of delivering information for 

the newspaper. The topics about animals, the universe, sports and inventions turn out to be 

everyone’s favourites. In November 2015, the first newspaper issue was ready and it included 

15 items/topics - the already mentioned and 11 more. Later on, some other subjects are 

added, too, as well as interviews with famous people from the city. 

Initially, the only real journalistic materials are interviews with teachers. The rest of the 

information gathered is copy-pasted from the Internet. However, each newspaper item is 

required to be handed by the pupils responsible in a written form. Thus, it is made sure that 

the children have read the material indeed. While the reading and writing of copied 

information are the only type of contribution of the pupils in the beginning of the process, 

after some time, their tasks become more complicated. The children have to read two or three 

articles and select the most important and the most interesting information. Thus, step by 

step, they are learning how to express themselves using their own words.  

 

 

 

 

The work on the newspaper has a social impact as well since, during the process, the pupils 

from the primary school become friends with the children from the day care centre for 

persons with disabilities in the city of Teteven.  

After printing out the newspaper, the pupils and the teachers get a free issue. The issues left 

are sold out in the city. Within two to three months, not a big amount of money is gathered 

but it is enough to invest it into a common goal. And thus, with the money earned, the primary 

school pupils buy small presents for the children from the day care centre. Eventually, they 

also participate in a national journalism competition with their individually prepared materials 

for the 3rd and the 4th issues of the school newspaper and win awards. 

In conclusion, the initiative described helps the children involved to acquire knowledge and 

skills complementing the traditional school curriculum. It enables them to be more creative, 

work together and show their interest in various topics. The school newspaper does also 
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encourage the children to take initiative and to demonstrate their competences during 

competitions. Moreover, the involvement of children with disabilities fosters the tolerance 

towards those who are “different” and teaches children at a young age that it’s all about 

capabilities rather than disabilities.  

For more information you can visit 

https://priobshti.se/sites/default/files/uploads/docs/sbornik_dobri_praktiki_priobshti.se.pd

f. 

 A resource teacher and a psychologist at the Regional Centre for Support of the Inclusive 

Education Process in the city of Montana, Bulgaria, have developed an interactive book 

aimed at helping children with special educational needs in mainstream kindergartens and 

primary schools to learn Bulgarian language. The interactive tasks target children with 

underdeveloped communication and self-expression skills in particular. However, they are 

meant for children without disabilities as well since they are implemented at mainstream 

educational settings.  

The main objectives of the initiative are to enable pupils with special educational needs to:  

 learn the letters of the Bulgarian alphabet in an interesting and fun way; 

 improve their speech and work on individual linguistic elements, such as letters, 

syllables, words and sentences; 

 develop their motor skills as well as their skills to work with different materials; 

 improve their competences on a personal, intellectual and social level; 

 stimulate their memory and thought processes and operations; 

 enhance their spatial orientation. 

The methods used through the interactive book are storytelling, discussions, demonstrations, 

teamwork and practical activities, such as colouring, cutting, gluing and applying. The 

materials needed for the interactive tasks are a coloured cardboard, a coloured paper, pencils, 

colour images related to the topics of the tasks, thread, scissors and glue. 

The initiative is realised mainly by a resource teacher and a psychologist. A speech therapist 

is involved in some activities as well. 

The innovative book consists of three parts. The first one includes practical tasks. The alphabet 

letters are made of different materials and there are associative words that are often used in 

everyday language. The second part is made of worksheets for handwriting the Bulgarian 

alphabet letters. Interesting colouring schemes are also included to achieve a combination of 

different activities, which is one of the most important conditions when working with children 

with special educational needs. The worksheets are designed for the pupils to work 

independently in the classroom, even when there is no resource teacher with them. The third 

part of the interactive book is aimed at developing the cognitive skills of the children through 

tasks fully tailored to their capabilities to learn and remember a particular letter. 

The ideas for the first part of the book are solely of the authors - Daniela Aleksieva, a resource 

teacher, and Maria Andreeva, a psychologist. In the second and the third part, there are both 

https://priobshti.se/sites/default/files/uploads/docs/sbornik_dobri_praktiki_priobshti.se.pdf
https://priobshti.se/sites/default/files/uploads/docs/sbornik_dobri_praktiki_priobshti.se.pdf
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tasks of the authors and such adopted from different sources, which have been modified and 

tailored to the purposes of the book. 

 

 

 

 

 

 

 

 

 

 

 

 

 

To summarise, the interactive tasks provoke the interest of kindergarten and primary school 

children to learn Bulgarian language, which is often difficult and complicated for them. The 

innovative model does encourage the pupils to become more self-confident as well so that 

the learning process turns into a pleasant rather than a stressful challenge for them. 

Furthermore, it fosters the inclusion and independence of children with disabilities going to 

mainstream kindergartens and/or primary schools and allows children without disabilities to 

study together with their peers in a creative and fun way.  

Additional information is available at 

https://priobshti.se/sites/default/files/uploads/docs/sbornik_dobri_praktiki_priobshti.se.pd

f. 

 A group of teachers at Vasil Levski Primary School in the city of Belene, Bulgaria, joins 

forces and comes up with a practice aimed at including children through integrating arts 

in different school subjects. The initiative involves 17 children in 4th grade among whom 3 

are with special educational needs. 

The broad objective of the module developed is to lead to the creation of a new educational 

culture aimed at the inclusion of all pupils enhancing their achievements at school and 

enabling them to acquire new skills in order to meet the challenges of the 21st century. The 

idea is that all pupils work individually and in groups. During the individual work process, the 

children write various kinds of texts, do researches and complete a researcher worksheet, 

draw, recite poems and prepare to play different roles. During the teamwork, the participants 

learn songs, do dance choreographies, arrange exhibitions, set up a theatrical performance in 

https://priobshti.se/sites/default/files/uploads/docs/sbornik_dobri_praktiki_priobshti.se.pdf
https://priobshti.se/sites/default/files/uploads/docs/sbornik_dobri_praktiki_priobshti.se.pdf
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English language, etc. In other words, the main activities are related to practical tasks aimed 

at learning by doing. 

The materials needed for the module implementation are textbooks in the subjects of 

Bulgarian language, Man and Nature, English language, Music and Arts for 4th grade as well as 

paints, brushes, a cardboard and a drawing block for each pupil. A projector and a screen have 

to be available in the classroom where the module is implemented as well. The theatrical 

performance also requires costumes and stage settings as well as some other equipment. 

The practice is realised thanks to the joined forces of a professional learning community of 9 

school teachers, an external music teacher, a theatre consultant, specialists from the Persina 

Natural Park and a member of the Bulgarian Society for Birds Protection. Some of the tasks 

are consulted with a senior expert from the Regional Education Management Department in 

the city of Pleven as well. Additionally, fellow teachers from a kindergarten and another school 

in the city of Belene are invited as external observers. 

The Vasil Levski Primary School teachers have developed the module in three months. Thus, 

poetry, music, drawing, dance and theater are introduced to the classes of Bulgarian language, 

English language and Man and Nature of 4th grade pupils. The children involved have a 

different ethnic background, e.g. Bulgarian, Turkish and Roma. Pupils have been enrolled in 

and out and there have also been tensions among the parents with regard to those who are 

“different”. Hence, the newly developed course needs to also reduce the tensions by enabling 

everybody in class to work together. Thanks to the teaching staff efforts, the pupils are able 

to write and recite poems, acquire knowledge in different grammar categories, study songs 

and dances, compose a melody on a text, work as researchers, draw, set up a theatrical 

performance in English language, etc.  

 

 

External tutors, experts, parents and teachers get involved in the work process as well. After 

completing the module, the pupils do a theatrical performance for their parents, teachers, 

other pupils and guests of the school. In order to evaluate the practice, the children 

participating are asked how the course has helped them to learn new things and the parents 

are questioned if they have noticed any changes in their children, and if so, what the changes 

are. Eventually, the professional learning community at Vasil Levski Primary School 
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responsible for the innovative teaching method makes an in-depth analysis of the results 

achieved and shares its experience with the rest of the teaching staff at the school. 

To sum up, all children involved are able to work in a team in small and big groups while taking 

into account certain rules, planning their activities together and helping each other. Everybody 

is more aware and tolerant towards the children with special educational needs and sees 

differences as an enrichment. The children involved are more open-minded and perceptive 

towards the points of view of others. All pupils manage to express themselves through various 

means, such as words, drawings, music, dances, corresponding to their age and capabilities. 

The participants are not focused on their own achievements only but on those of their 

teammates as well, including the children with special educational needs. Finally, thanks to 

the innovative practice, all pupils manage to improve their grades at the end of the school 

year. 

If you want to find out more, you can visit 

https://priobshti.se/sites/default/files/uploads/docs/sbornik_dobri_praktiki_priobshti.se.pd

f. 

3.3.3. Promising practices from France 
 Primary School Groupe Scolaire Normandie-Niemen and Medico-Pedagogical Institute La 

Roseraie run by the AVENIR APEI Association conduct a clownish interactive show called 

EXECO! aimed at raising awareness and including children with disabilities. The initiative is 

supported by ZIGZAG theatre. The show targets 28 children in 1st grade (aged from 5 to 7 

years) going to Groupe Scolaire Normandie-Niemen and 6 children with educational 

disabilities and/or autism aged between 6 and 10 years from the Medico-Pedagogical 

Institute La Roseraie. 

The main goal is to work towards social and educational inclusion. The two institutions 

organise a common innovative and interactive show in order to demonstrate different ways 

to “belong to the world” involving “ordinary” and “extra-ordinary” children. The initiative aims 

at raising awareness and opening the children’s minds to important social topics, such as 

disability.  

The show is a part of the “young athletes” programme gathering professionals from the 

education sector and the socio-medical field. Throughout the year, all 34 children involved 

meet once every week to cooperate and to get to know each other. 

To set up the performance, some accessories and materials provided by the Groupe Scolaire 

Normandie-Niemen, such as hoops, balloons, parachutes, small benches, etc., are used. The 

show takes place at the multisport field inside the school.  

 

 

 

 

https://priobshti.se/sites/default/files/uploads/docs/sbornik_dobri_praktiki_priobshti.se.pdf
https://priobshti.se/sites/default/files/uploads/docs/sbornik_dobri_praktiki_priobshti.se.pdf
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To build up this great project and implement it, a tight collaboration between professionals 

from the school, the day care centre at the Medico-Pedagogical Institute and ZIGZAG is 

needed. The sports trainer from the day care centre and the 1st grade teacher from the Groupe 

Scolaire Normandie-Niemen are in charge of the project in the beginning. Shortly after the 

project has been initiated, the directors of the school and the day care centre have joined it 

as well as other professionals from both structures, including teachers, special education 

teachers and educators. ZIGZAG on their side arrange the meetings of both groups of children. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Several games or fun events carried out solo, in pairs or in groups take place within the show. 

The games are based on specific themes, such as motion, cooperation, imitation, etc. They are 

introduced and led by two clownish speakers known as “crazy sports coaches” with the aim 

of allowing everyone to get involved and value the differences of the participants. 

Indeed, the show events invite all children to take up on activities tailored to the capacity of 

the children with disabilities, e.g. bench crossing, shoe throwing, etc. A very special place is 

taken up by the clowns who give the show an incomparable added value through their artistic 

performances.  Thus, disability is presented as a source of games, pleasure and an opportunity 

for new encounters. At the end of the show, there is time for communication among the 

participants involving the teachers and the accompanying persons of the children with 

disabilities. Following the event, together with their teachers, the schoolchildren work on 
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different topics addressed during the creative activities. Thus, the participants are able to 

share their feelings regarding the experience and their understanding of the show.  

To sum up, the artistic project allows all children participating to find themselves in an equal 

position. It helps raising the awareness by answering children’s questions about disability. The 

professionals involved have the opportunity to evaluate the results achieved within a 

discussion session after the show. On a social level, the event enables children with and 

without disabilities to do something fun and creative together, whereby the representatives 

of the institutions involved are invited to participate, too. In the end, play and sports are 

perceived as a field of expression and equality allowing both children and adults to flourish 

and discover each other’s talents as well as to learn from each other. 

To find out more you can visit https://www.zigzag-theatre.com. 

 Middle Schools Lavalley and Bon Sauveur together with a day care centre at the Institute 

for Motor Skills run by LADAPT organise an event called Field Aperture Kids. In 2018, the 

event’s first edition gathered 96 pupils in 6th grade and 5 teachers from Lavalley College, 

12 pupils and 1 teacher from Bon Sauveur College as well as 14 pupils and 5 professionals 

from a day care centre at the Institute for Motor Skills of LADAPT. In total, the event 

involved 26 pupils with disabilities and 96 children without disabilities, who were all aged 

between 11 and 14 years. 

The activities conducted are focused on education and changing perspectives, raising 

awareness towards inclusion, kindness and respect of people with disabilities. They allow the 

participants to express themselves while having fun. Through the event, the families of the 

children involved become aware of the disability topic as well. 

The Field Aperture Kids programme is a part of the school curriculum and it is conducted in an 

agreement with the teachers. It includes broadcasting of short films adapted for young 

audiences and addressing disability, inclusion, etc. Then, a buzzer game is played to evaluate 

how the participants understood and perceived the topics presented as well as how they 

would have reacted in particular situations, etc. 

 

 

 

 

 

 

 

 

 

https://www.zigzag-theatre.com/
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The event is organised by professionals from LADAPT’s day care centre together with teachers 

from the two middle schools. 

At the day of the Field Aperture, everybody is welcomed at the cinema by LADAPT’s 

professionals who first explain the course of the event. Then, they broadcast 3 to 5 short films 

(depending on their length). Between each short film, LADAPT’s professionals place 4 tables 

with buzzers. 4 groups of 2 to 6 participants, depending on the number of pupils wanting to 

get involved, are set. The children involved are asked to share their opinion about the short 

films in order to figure out what they think about accessibility, inclusion, tolerance, diversity, 

etc. Eventually, the winners in the games get prizes. After the films, all pupils are invited to 

express their views about the experience. The whole event is absolutely free of charge for the 

schools since it is financed by sponsors and donors. 

To sum up, the Field Aperture Kids activities complete the school curriculum of the students 

involved and promote different experiences within traditional education. The programme also 

raises awareness by bringing together children without disabilities from mainstream schools 

and children with disabilities from specialised schools and structures in the social sector.  

For more information you can visit 

https://www.youtube.com/watch?v=rYcxNxlo3b0&amp;t=15s. 

 St Nolff School, the National Institute for Blind Young People and two conservatories have 

joined forces to conduct concert shows under the initiative of La Clé de Phare Association. 

The shows bring together 25 mainstream pupils aged between 9 and 11 years, 10 pupils 

aged from 12 to 15 years from one of the conservatories, 10 youngsters with visual 

impairments aged between 10 and 20 years from the National Institute for Blind Young 

People. At the same time, 39 comedians with disabilities from all structures mentioned 

above take part in the initiative as well as 6 professional musicians from one of the 

conservatories involved. 

Apart from combining two completely different fields, and namely classical music and people 

with disabilities, the concerts are aimed at: 

 fostering the artistic expression of young people with disabilities; 

 helping people to learn more about classical works; 

 building a stage which allows each young person to find his/her place and to be 

represented accordingly; 

 improving the specific skills of young people and enabling them to push their limits 

with the help of music; 

 teaching body language through dance; 

 fostering the sharing of experiences with performing art professionals, musicians, 

dancers, singers, comedians, etc.; 

 raising the awareness of young audiences about disability and the access to cultural 

activities. 

In order for the shows to be put together, classical music instruments for the orchestra and 

the chamber music band are needed. Decorations are made by the school involved and within 

https://www.youtube.com/watch?v=rYcxNxlo3b0&amp;t=15s
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plastic arts worshops in the towns of Vannes and Séné. The costumes of the participants are 

also made at the workshops with the involvement of charity organisations. The National 

Institute for Blind Young People provides the premises for conducting the concerts. 

Supervising staff, such as teachers, special education teachers, education studies students, 

several music conservatory professors and music therapists, take part in the setting up of the 

shows. 

Initially, the initiative takes place within a full day every 15 days, on a Saturday or a Sunday, 

as a creative workshop. 

 

 

After a while though, due to busy schedules, the workshops become difficult to arrange, and 

hence, a collaboration through short films within live concert shows starts. At the same time, 

the pupils with visual impairments from the National Institute for Blind Young People also 

begin attending the shows since the latter are conducted at the Institute. 
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To summarise, the events enable the participants to socialise with pupils with and without 

disabilities, comedians, supervising staff, decorators, costume designers, audience members, 

etc. They help the children to communicate their needs, fears, emotions and to encourage 

their body expression and artistic potential. The involvement of pupils from mainstream 

schools does also help raise the awareness towards the inclusion of young people with 

disabilities. The concerts bring something new and valuable into the lives of the artists and 

musicians involved, too. Finally, for the public, discovering the creative talents of comedians 

with disabilities is a great eye-opening experience. 

More information can be found at https://www.lacledephare.com/timouk. 

3.3.4. Promising practices from Hungary 
 The Janos Sylvester Gymnasium in Budapest, Hungary, applies inclusive movement and 

dance therapy during school lessons involving 14 students, who are all students of the 

school, aged between 12 and 17 years. 

The aim is to display joint works of art (creative dancing) by a group of students with and 

without special needs. It is an inclusive programme in the framework of school education and 

students can choose it voluntarily.  

The dance therapy requires an appropriate room for 14 students, the group leaders and a 

helping dancer, as well as a music-displaying device and Internet access or some music 

recordings. Clothes and shoes should be comfortable. Two group leaders and one helping 

dancer supporting the children with special needs are in charge of the dance classes.  

With the support of the ArtMan Association for Arts and Movement Therapy, the New Europe 

Foundation and the MOL Child Healing Programme, the Janos Sylvester Secondary School in 

Budapest initiated the programme in October 2017. It is called Creative Body and it is aimed 

at children with special educational needs as well as children without disabilities. The 

programme forms part of the framework of the secondary school education curriculum and 

offers the possibility to perform joint works of art involving both children with and without 

disabilities by raising the awareness and encouraging the creative talents of children 

interested in dance.  

Altogether, there are 30 sessions during the school year, followed by 11 mentoring classes 

and 2 supervisions. Two group leaders and one helping dancer lead each session, whereby the 

school’s special education teacher is also a part of the professional team. The dancer is not 

there to help dancing but rather, with his/her movements, attention and reflectiveness, to 

introduce a self-reflective model that is free of criticism.  

Each class begins and ends with a communication session giving the participants an 

opportunity to share their personal experiences, feelings and stories. In the movement part, 

the group leaders assist the children by making them focus on their own body, partner, space, 

situations. In the first part of the sessions, the tasks are about body-awareness, internal 

observation and couple exercises, while, in the second part, the focus is put on the children’s 

artistic expression. Additionally, group exercises and short performances on different topics 

take place. 

https://www.lacledephare.com/timouk
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Even though the school provides a very welcoming environment, the collaboration between 

the dancers and the teachers is something new to the students as they are used to the 

traditional class settings. The way of conducting the sessions and the improvisational 

movements enable the children to build up stronger connections to their own bodies and to 

their peers. Moreover, the creative classes help raise the awareness and include children with 

special needs in activities with children without disabilities. 

 

 

 

 

 

 

 

 

 

 

 

 

During the sessions, the students with special needs are not judged by their disability. In fact, 

often, they are the ones in charge of the artistic tasks. “The mixed groups sensitise the children 

to the differences of others and provide opportunities for interacting with each other despite 

all differences”, says Bernadett Jobbágy, a worker involved in the programme. Furthermore, 

she states that during the common plays and performances the participants’ self-awareness, 

body-awareness, communication and social skills evolve without paying attention to the 

disabilities of the children involved.   
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To sum up, the practice described enables both children with and without disabilities to take 

part in short performances on different topics through working in pairs and in groups in a 

tolerant and creative environment. It also encourages the participants’ self-awareness, 

communication and social skills as well as the experience of new feelings and emotions 

through improvisational movements. 

More information can be found at http://artman.hu/en/kreativ-test-zaras. 

 Several kindergartens in 6 districts of Budapest, Hungary, implement a comprehensive 

integrative and awareness-raising programme called Let’s Have a Day Together. The target 

group consists of children aged between 3 and 7 years, their parents, kindergarten 

teachers and other professionals. The programme encourages the open mindset of 

children regarding diversity and supports the participants in becoming non-judgmental 

adults. 

The conduction of the programme requires appropriate rooms for the trainings, papers, pens, 

a projector, notebooks, books, costumes, performance settings, an appropriate room for the 

performances as well as enough space for the parents and other audiences. The programme 

includes three main stages: 

 A comprehensive training for the kindergarten teachers aimed at preparing them for 

discussing the topic of disability with the children; 

 A performance telling the story of the fairy tale “Music on the Hill”, which is a fun 

“journey” involving disabled and non-disabled actors who play animal characters and 

represent a different type of disability. During the performance, the children use 

musical instruments and wear animal costumes. The sets are easy to move around. 

The actors make sure that each disability of the characters is noticeable and that the 

children in the audience react positively to it. The follow-up tasks are up to the 

kindergarten teachers and they are usually aimed at discussing the lessons learned 

from the performance. The children make different drawings and discuss what they 

have learned through the story; 

 At the end of the performance, the parents of children with disabilities have the chance 

to talk to a specialist about the challenges their disabled child faces, its study capacity 

and the performance itself.  

As a result, through the positive lessons learned via the fairy tale and the artistic performance, 

the children involved improve their educational background and skills. They are also able to 

work together in a mixed group of disabled and non-disabled participants, which encourages 

them to be tolerant and open-minded. Moreover, the creative activity helps raising the 

awareness by having parents and other children in the audience. The sessions with parents as 

well as the comprehensive trainings about disabilities aimed at kindergarten teachers and 

other pedagogues does also contribute to changing the negative mindset about disabilities.   

 

http://artman.hu/en/kreativ-test-zaras
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More information is available at http://kezenfogva.hu/english. 

 Real Pearl Foundation Art School conducts a child-centred visual education programme in 

six locations in Hungary – Berettyóújfalu, Komádi, Magyarhomorog, Körösszakál, 

Körösszegapáti and Biharkeresztes. Every academic year, the target group consists of 550-

600 students aged between 5 and 12 years, who are mostly from highly disadvantaged 

groups and with special educational needs. They study fine and applied arts, whereby, in 

the afternoon, the teachers travel to meet the students in their locations. 

The visual education programme has a three dimensional focus as it does not only provide 

education, but it also helps the participants improve their social skills and come out of the 

limitations imposed due to their disadvantages.  

The materials needed for the implementation of the programme, which is conducted by well-

educated teachers trained by Real Pearl Foundation, are different papers, pens, stickers, 

scissors and brushes. 

 

 

 

 

 

 

 

 

http://kezenfogva.hu/english
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The Art School of Real Pearl Foundation has been operating since 2000. The current 

methodology of the school is based on the so-called visual education programme with a three 

dimensional focus on education, social development and social rehabilitation aimed at 

overcoming the disadvantaged situation of the participants. All of these aspects are 

embedded in the various tasks of every lesson. The method has proven to be effective not 

only because of the non-formal type of classes, but also because of the achievements of the 

“real pearls” who are awarded more than 500 prizes every year during international drawing 

competitions. 

The most talented students do also participate in a scholarship programme launched in 

September 2011, which allows the Foundation to support more than 60 students every school 

year. Additionally, in the academic year of 2016-2017, Dragan Scholarship was introduced to 

expand the number of children receiving support.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

The goal of the Foundation is to turn art education into a comprehensive personality 

development programme and to raise awareness about the fact that special educational 

needs do often lead to social disadvantages, which, however, could be overcome through arts. 
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Social skills development is just as an important process as the acquisition of artistic 

knowledge. The education process starts with assessing the skills and developmental needs of 

the children.  

Children with special educational needs typically apply a limited set of patterns, use colours 

in an unconscious manner, have a limited knowledge of how to use space and their works lack 

sufficient details. Their technical knowledge is insufficient and their fine motor skills are 

underdeveloped. The Foundation staff elaborated tasks for the children focusing on the 

development of different skills and involving themes according to the children’s age and 

experiences. The tasks relate to areas of competences, such as self-awareness (e.g. 

consciousness of emotions, independence, autonomy, identity, authenticity) or self-

regulation – showing emotions, responsibility, care, acting with respect towards others, 

demonstrating tolerance, openness, accepting different opinions and building trust. The 

professionals at the Foundation contribute to improving the self-efficiency, cognitive and 

problem-solving skills, critical thinking, discipline, creativity, openness and flexibility of the Art 

School students. The visual education programme has elements of a verbal communication as 

well.  

In summary, the Art School supports the creativity and arts education of the children involved. 

The scholarship programmes do further encourage the talents of artistic children who are 

excluded and/or have special educational needs. The various techniques used at the school 

help the students to improve both their technical knowledge and fine motor skills. 

Additionally, the education programme enhances the personality development, the 

communication and cognitive skills of the children as well as their critical thinking, openness 

and flexibility. The programme also improves the cooperation and conflict management skills 

of the participants through cooperation techniques in integrated groups. Moreover, it 

strengthens the feeling of belonging to a group, the social sensitivity, the solidarity and the 

civil initiatives in general.  
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You could visit https://igazgyongyalapitvany.hu/en/home to find out more. 

3.3.5. Promising practices from Ireland 
 Charleville National School has been running a programme with Offaly School of Special 

Education, named Programme of Integration with Mainstream Schools (P.I.M.S). The 

initiative covers a multitude of areas of the school curriculum and it is aimed at 

mainstream children aged 10-12 years as well as at children with severe and profound 

learning and physical difficulties aged 5-18 years.  

The idea is to expose children in mainstream schools to children with special needs in order 

to increase the awareness about the world of special needs, enable the interaction with 

children who are less/more able, experience painting and music sessions, annual parades, 

sports days, etc.  

The activities take place at the school hall or in a large room and require various materials – 

paper, newspaper, paints, fabric, crayons, tables, chairs, background music, musical 

instruments, percussion instruments, etc. Teachers, special needs assistants, parents and 

children from both schools take part in the artistic events.  

The children from Offaly School of Special Education arrive at Charleville National School 

accompanied by teachers and special needs assistants, and they are introduced to the 

mainstream teachers and pupils. The school hall is set up to accommodate wheelchairs, and 

therefore, the tables are in a “U” formation enabling pupils to sit opposite each other or side 

by side. The materials are already in place and the mainstream children are instructed on how 

to engage with their special school counterparts – talking to them, aiding by use of a “hand-

over-hand” technique, etc. It is essential that the mainstream pupils recognise that the 

children from Offaly School of Special Education are the ones leading the sessions. 

 

 

 

https://igazgyongyalapitvany.hu/en/home
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The encounters cover a multitude of areas of the children’s curriculum, e.g. visual arts, 

language and communication, social, personal and health education, music. Moreover, the 

children from the mainstream setting become very comfortable with the children from the 

special school, and while this is hopefully reciprocated, the children from the special school 

will develop their communication skills. In addition, the mainstream children get an 

opportunity to experience what it is like to work together with somebody who is “different” 

and to become aware of the fact that tolerance is crucial as no matter if somebody has a 

disability or not, it’s not possible to be a teamplayer without considering the others. 

The overall results expected through the programme implementation are to create an 

environment where the fear of engaging with someone with special needs would be dispelled 

and where children from a special school setting could experience activities, which their “more 

able” peers might simply take for granted. Furthermore, the practice is believed to raise the 

awareness about disabilities as the children from the mainstream setting could, less than 20 

years later, become key decision-makers in regard to the domain of special education. 

Therefore, it is hoped that being a part of the programme will enable the children to become 

more tolerant and informed when entering adult life. 

More information is available at http://charlevillens.ie. 

 A Collaborative Art Project has been initiated by St Brigid’s National School and the 

Kingsriver Community, which was founded in 1986 and provides residential and day care 

programmes in a community setting for people over the age of 18 years with a variety of 

support needs.  

The project involves all 18 school pupils aged from 5 to 12 years, one of whom is on the autism 

spectrum.  

The aim is to build an arts-based partnership with the Kingsriver Community in order to come 

up with a learning experience for both the school and the Kingsriver Community as well as to 

enable the children being exposed to adults with a variety of support needs to see their 

abilities. 

The project activities take place at the buildings of both St Brigid’s National School and the 

Kingsriver Community as well as within local environments, such as the ruins of the Medieval 

Augustinian Priory and the surroundings of the Kings River in Kells. For the project to take 

place, a camera and art materials are needed, e.g. pencils, colouring pencils, markers, pastels, 

pulp and frames for paper-making.  

All pupils and parents of pupils from St Brigid’s National School, the school staff - the principal, 

the class teacher, the learning support teacher and the special needs assistant - as well as 

Kingsriver Community artists, staff and volunteers, visiting artists working with both 

communities, etc. are involved in the project. 

The initiative is ongoing. It explores the sense of place, belonging and the local environment 

through a collaborative creative process that encourages the active participation of everybody 

involved. Areas in and around Kells village - e.g. the Priory, the Kings River itself, a local road, 

http://charlevillens.ie/
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a scenery, a landscape, etc. - are chosen by consensus of the children, the school community 

and the adults from the Kingsriver Community.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

The visiting artists guide the collaborative and explorative process for both communities 

through separate and joined sessions. The latter may include observational drawings, walks, 

sketches, “deep” creative mapping, photography, collection of memories and stories, 

traditional / contemporary hand paper-making processes and related techniques. The exact 

nature of the final outcome would only become clear during the process of working, planning 

and imagining together, while understanding the expectations for a permanent, completed 

artwork that could be celebrated, installed and displayed locally as well as potentially 

travelling to other venues in the future.  

Generally, within the course of the project, the pupils meet with adults with disabilities and 

see how capable they are. They also learn how to be respectful of everyone and not to be 

fearful. Thus, the project has a positive educational and social impact on the children involved 

as they not only learn about their school’s natural surroundings and the history behind, but 

also interact with people in need, get to know them and recognise their abilities. 
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Further information can be found at 

https://www.facebook.com/pages/category/Elementary-School/St-Brigids-NS-Kells-

Kilkenny-207470456270030. 

 St Joseph’s National School has developed a project on Inclusion targeting all pupils from 

the school, i.e. 232 mainstream pupils and 18 pupils on the autism spectrum aged 4 to 13 

years.  

The aim of the project is to encourage the inclusion of pupils with special needs by organising 

an autism day involving all pupils from the school, having children with autism in the students’ 

council, intergrating all autistic pupils into mainstream classes, and in particular, into art and 

drama classes. 

The materials needed for the project are a film camera, computers, Internet, mosaic tiles, art 

materials, etc., whereby current and former pupils, teachers, special needs assistants, parents 

and local community members get involved. 

One of the project activities is about designing a wall display to show the school’s inclusive 

practice. All pupils and staff members place a tile down on a mosaic.  

 

 

 

In addition, a film group regularly makes short films to promote inclusion and raise awareness 

about people with disabilities. Autistic and mainstream pupils get together to script the short 

films, create the storyboards and complete the films. Thus, one of the movies produced, which 

can be accessed at https://www.youtube.com/watch?v=LmsTFhlY5sI&t=443s, tells the story 

of autism. Furthermore, the children with special needs and the rest of the pupils get involved 

in the production of a Christmas story, which can be viewed at 

https://www.youtube.com/watch?v=arfuUMygkDo&t=2s. 

To sum up, thanks to the Inclusion project all pupils cultivate a greater understanding of 

autism and an acceptance of those with special needs. Additionally, there is a noticeable 

increase in peer interaction between the mainstream and the autistic children. Finally, 

https://www.facebook.com/pages/category/Elementary-School/St-Brigids-NS-Kells-Kilkenny-207470456270030
https://www.facebook.com/pages/category/Elementary-School/St-Brigids-NS-Kells-Kilkenny-207470456270030
https://www.youtube.com/watch?v=LmsTFhlY5sI&t=443s
https://www.youtube.com/watch?v=arfuUMygkDo&t=2s
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through the creative actions, all pupils are able to better express themselves, to learn new 

ways of communicating as well as to improve their artistic talents and performance at school.  

For more information you can visit http://rehinsnsballina.weebly.com and 

http://rehinsns.scoilnet.ie/blog.  

4. Conclusion 
Arts and creative activities have a positive impact on children’s development, learning abilities 

and socialisation within the kindergarten / school environment. The easy and comfortable 

nature of the world of arts, which allows all kinds of interpretations and doesn’t define what 

is right and wrong, helps pupils, and such with special educational needs in particular, to be 

more self-confident, expressive and aware of their emotions. At the same time, when 

integrated into traditional teaching within mainstream educational settings, arts enables the 

children to work together without judging those who are “different”. It raises the awareness 

about disabilities and encourages young students to enter into adulthood more tolerant, 

accepting and open-minded. It’s definitely about time to move away from defining people by 

their looks and see beyond what is on the surface. Thus, the ISA project team truly believes 

that the artistic and cultural activities, when integrated into the mainstream education of 

children with special needs, are a perfect method for creating a better world for all. 
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